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Abstract
Acquiring compliance in an instructional set-
ting is a challenge for many practitioners. Some 
children have never been exposed to an instruc-
tional setting (sitting at a table, in a chair, facing 
forward, attending to stimuli). As a result, chil-
dren often exhibit problem behaviors when 
exposed to a controlled setting. Gaining compli-
ance in an instructional setting is crucial in order 
to prepare children for discrete trials, which can 
lead to high acquisition rates. It is also a vital 
functional skill in that it is required for future 
academic/classroom settings.  Some tools used 
to gain compliance include: pairing the practi-
tioner with reinforcement, slowly introducing 
demands, and providing reinforcement on a 
dense schedule. Fading is a behavioral inter-
vention that uses a systematic approach to 
change behavior over time. In this study, a fad-
ing procedure was used to move from the play 
area to a 1:1 room. The systematic change in 
requirements was used in order to gain compli-
ance from a four- year-old male diagnosed with 
autism. The presented data represent percent-
age of compliance during the fading procedure. 

Introduction
Discrete trial training (DTT) is a teaching tech-
nique used in applied behavior analysis which 
includes 1:1 interaction with a student. In order 
for discrete trials to be effective, the learner 
must learn the basic S-R-S model (Smith, T., 
2001). Teaching the learner to identify a dis-
criminative stimulus and respond appropriately 
in order to gain access to a reinforcer should 
be trained before discrete trials are conducted. 
Several steps should be taken to facilitate the 
learning process in order to minimize aversive 
learning opportunities. 

Purpose
The purpose of this study was to evaluate 
compliance behavior  (of mastered listener 
responding targets during a fading procedure 
from incidental teaching to discrete trial training. 

PARTICIPANT:
 � A four-year-old male diagnosed with autism.

SETTING:
 � Sessions were conducted in the open, “play” area of 

the May Center.
 � 1:1 room which included one wooden table and two 

chairs (one for the student and one for the therapist).

DEPENDENT VARIABLES:
 � Compliance behavior
 � Definition: Completing  one step demands, that are 

currently in the student’s repertoire, within 10 seconds 
of the initial demand. Compliance will be counted if 
the student meets the stated criteria, regardless of any 
problem behavior exhibited. 

INDEPENDENT VARIABLES:
 � One step instructions currently in the student’s reper-

toire (listener responding skills).

PROCEDURE: 
 � Phase 1: “Come here” when positioned in area 1
 � Phase 2: “Come sit” when positioned in area 1
 � Phase 3: “Sit” when positioned in area 2
 � Phase 4: “Come here” when positioned in area 3
 � Phase 5: “Come sit” + one task when positioned in 

area 3 

DATA COLLECTION:
 � Data were collected on demands presented/Total 

number of demands for each phase
 � Data were recorded during 120-minute sessions. 
 � Sessions occurred 5 days per week.
 � All sessions were completed at the Center.

Results & Discussions Graph

Method

 � BL: Compliance behavior was at 0% 
 � Phase 1: Compliance averaged at 81%
 � Phase 2: Compliance averaged at 91%
 � Phase 3: Compliance averaged at 90%
 � Phase 4: Compliance averaged at 92%
 � Phase 5: Compliance remained at high rates of independence 

during DTT in a 1:1 room.

RESULTS OF PROBLEM BEHAVIOR DURING FADING PROCEDURE:
 � Data for high-magnitude disruption were variable during phases 

1-4 and on a decreasing trend during phase 5.
 � Data for the duration of high-magnitude disruptions were high 

(up to 70 minutes) during baseline and decreased to near zero 
throughout the procedure.

 � There does not seem to be a correlation between compliance and 
decreased problem behavior. This may be due to how “compli-
ance” was operationally defined.

LIMITATIONS: 
 � Compliance behavior was independent of problem behavior.
 � Further data are needed to compare the current procedure across 

other settings or behaviors. 
 � Schedule of reinforcement remained on a fixed ratio over time.
 � No opportunity for IOA
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